) webpage, the specialization in School Psychology authorizes the holder to perform the following duties at grades P-12: (a) provide services that enhance academic performance; (b) design strategies and programs to address problems of adjustment; (c) consult with other educators and parents on issues of social development and behavioral and academic difficulties; (d) conduct psycho-educational assessment for purposes of identifying special needs; (e) provide psychological counseling for individuals, groups, and families; and (f) coordinate intervention strategies for management of individuals and school-wide crises. The California State University, Sacramento (CSUC), School Psychology Program is a state approved program and its recommendations are recognized by CCTC (See Attachment I). This is relevant to NASP program approval in that California's Standards of Quality and Effectiveness for Pupil Personnel Services Credentials (which must be met by all institutions seeking to become an approved training program, Attachment N) are in most instances consistent with NASP training standards. The one exception is that while California requires postgraduate classes (consisting of a minimum of 60 semester units), it does not require a specific postgraduate degree. However, all CSUS program completers receive at least a MA degree and most also receive an EdS degree (Attachment D, Student Transcripts).
The philosophy/mission of the Program is to promote practices that lead to positive student outcomes. We do this by training candidates to integrate knowledge into practice and to use a problem-solving model. We engage in research, dissemination of knowledge, and professional/community service that advances school psychology. The course of study evolves from this philosophy and is designed to convey the knowledge, skills, and abilities necessary to school psychology practice.
To be effective problem solvers, school psychologists need a broad base of knowledge. This knowledge serves as the foundation for the skills and abilities that practicing psychologists develop in response to the needs of the settings within which they practice and populations they serve. This approach requires an understanding of human growth/development, sociocultural and biological influences on development and behavior, theories of learning, assessment, and individual/group counseling. Developing skills in consultation, program development and evaluation, research methodologies, interdisciplinary collaboration, and use of community resources are all critical in our training model. Also important is recognition that effective interpersonal skills form a basis for effective practice. Further, our program is designed with the unique needs of our region in mind. California is culturally and linguistically diverse. Consequently, consideration of cultural diversity is infused into all coursework.
Fieldwork is a core component of our training model. We include self-directed learning activities in training and provide candidates with first-hand experience in applying knowledge to practice. Candidates have the opportunity to work in field settings that complement their coursework.
Our expected goals or learning outcomes follow from the Program's training model, philosophy, and knowledge base. We expect that candidates will: (a) continually develop professional skills through reflective practice, critical thinking, and mindfulness of current research; (b) understand the structure of schools/agencies that serve students with special needs; (c) are cognizant of effective instructional practices and use this knowledge in fostering student cognitive/academic development; (d) conceptualize student needs from a developmental and ecological perspective; (e) be cognizant of prevention and intervention strategies that foster positive mental, physical, and academic well being for both students and staff; (f) use a range of methods in assessing student needs, designing appropriate interventions, and evaluating intervention effectiveness; (g) engage in ongoing evaluation of programs and services with an awareness of organizational change strategies; (h) utilize counseling and consultation approaches that reframe problems with the goal of developing strategies for solution; (i) implement problem-solving approaches that lead to problem solution within the school framework or to an appropriate outside referral; (j) develop an understanding of specialized needs of diverse student populations, including issues of culture, unique learning needs, alternative lifestyles etc.; (k) collaborate with schools and families in implementing interventions that promote positive outcomes for all students; and (l) conduct themselves in a manner consistent with ethical and legal standards of the profession. Our training model is also designed to develop reflective practitioners. The ability to reflect on practice is critical to ongoing professional development. Therefore, we design learning experiences that will stimulate reflection about learning and field experiences. The program's overall training model and program objectives are described in the School Psychology Program Handbook, 
Description of field experiences, including supervised practica and internship experiences required for the program. (NASP Standards 3.1-3.5)
Our school psychology candidates have over 1650 supervised clock hours of practica and internship experiences for academic credit (at least 457 practica clock hours during years one and two, and at least 1200 internship clock hours during year three). The first experience (EDS 245 Psychology in the Schools) is intended to orient first semester candidates to the field of school psychology and requires them spend 17 hours observing specific school psychologist duties/job setting.
Second semester experiences included both counseling (EDS 440 Practicum in Individual Counseling) and assessment (EDS 242b Cognitive Assessment lab) practica. Both of these 60 clock hour University-based activities are combined with course work that is designed to teach the skills that underlie these school psychology practices (EDS 241 Counseling and Psychotherapy for School Psychologists and EDS 242a Cognitive Assessment).
Third and fourth semester experiences include a total 120 clock hours of psycho-educational assessment practica conducted in the College of Education's School Diagnostic Clinic (EDS 243 Assessment Practicum). Again, both of these experiences are combined with course work designed to teach the skills that underlie psycho-educational assessment (EDS 244 Social, Emotional, and Behavioral Assessment and EDS 247 Assessment of Special Needs). In addition, a minimum of two semesters of field-based practica experiences (EDS 439 Early Fieldwork in School Psychology; a total of 200 clock hours minimum) is required.
During university-based practica University faculty supervises school psychology candidates. During field-based practica both on-site supervisors and University fieldwork supervisors supervise candidates. The on-site supervisor is required to have the training and credentials appropriate to the practicum experiences. This means, for example, that in a field-based practica emphasizing counseling, the field supervisor has the training and credentialing necessary to provide this service in a school setting. It is expected that the field supervision includes (a) assisting the candidate in becoming acculturated to the district; (b) providing regular supervision as agreed upon by the University supervisor, field supervisor, and student at onset of placement; (c) documenting hours as necessary; (d) monitoring student workload to assure that it is compatible with student's competence and time commitment; and (e) maintaining contact with the University supervisor. 
